
 
  

 
Organisation for Economic Co-operation and Development 

 

 English text only 
  

  
  
 
 

  

 
 
  
 
 
 
Strengthening the Impact of Education Research project 

Background document 
 
 
Country webinar, 22 and 23 February 2022 
 
 
This document serves as background material for the Strengthening the Impact of Education Research 
project’s country webinar. The document provides an overview of the project approach and progress. 

 
Nóra Révai, Project leader and Analyst (Nora.Revai@oecd.org) 
 
 
  
  
OFDE 
 

This document, as well as any data and map included herein, are without prejudice to the status of or sovereignty over any territory, to the 
delimitation of international frontiers and boundaries and to the name of any territory, city or area. 

mailto:Nora.Revai@oecd.org


2 |   

  
  

Overview: Strengthening the impact of education research 

Across the OECD, enormous effort and investment has aimed to reinforce the quality, production and use 
of education research in policy and practice. Despite this, strengthening the impact of research in education 
policy making and practice remains a challenge for many countries and systems.  

The Strengthening the Impact of Education Research project supports countries in understanding how to 
use education research in policy and practice, systematically and at scale. The project explores the 
following questions: 

• What factors – institutions, structures, processes and strategies – facilitate or hinder the impact 
and systematic use of education research in policy and practice? 

• How can we assess and safeguard the quality of education research? 
• How can we effectively engage actors in a coordinated production and use of education research? 

Figure 1. Dimensions of strengthening the impact of education research 

 

Activities in 2021 

The project has been mapping the strategies applied by countries and systems across the OECD to 
strengthen the use of education research in decision making, both in policy and practice. In 2021, the 
project has:  

• conducted a review of literature and development of analytical framework (to be published in 2022) 
• developed a policy survey:  

o responses were received from 37 systems representing 29 countries 
o conducted in-depth policy interviews with representatives of 6 systems, post completion of the 

survey. 

Simultaneously, the team has been engaging countries and experts in a collective reflection on the impact 
and quality use of education research in policy and practice. This has been achieved via:  

• a project webinar (27, 29 April 2021) with 40 participants from 20 countries 
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• semi-structured interviews conducted with a dozen leading experts in the field, with ongoing 
expansion of expert network with special attention to country diversity 

• an expert meeting (19 October 2021) with 20 leading experts from 12 countries. 

The first report  

The first report, tentatively titled “Strengthening the impact of education research – Mapping the 
landscape”, is expected to be published in Q2 2022. Building on data from the policy survey, it will present 
the various structures, processes, actors and relationships used to strengthen the impact of education 
research in policy and practice. The analysis will map the drivers and barriers to using research 
systematically and at scale. In addition, the report will include contributions from leading experts who 
provide insights into lessons learnt from the field of evidence-informed policy and practice over the past 
decades. Invited chapters will reflect on conceptual development in the field and international experience 
gathered from both policy and practice, including from sectors other than education. Table 1 shows the 
tentative structure of the report.  

Table 1. Proposed report structure 

Section and chapter Title Authors 
Part I. Introduction and 
conceptual landscape 

Chapter 1 Introduction Nóra Révai (OECD) 

Chapter 2 Review and comparative analysis of knowledge 
mobilisation models 

José Torres (OECD) 

Chapter 3 Evidence on evidence-informed policy and practice David Gough and Jonathan Sharples 

Part II. Facilitating 
research use in policy and 
practice: Actors and 
mechanisms 

Chapter 4 The history and evolution of brokerage agencies Tracey Burns and Tom Schuller 

Chapter 5 Learning from other sectors: Research–policy–
practice links: how does it work?  

Annette Boaz, Kathryn Oliver, Anna N. 
Hopkins 

Chapter 6 Mechanisms to strengthen the impact of education 
research  

José Torres (OECD) 

Chapter 7 Building sustainable relationships between actors in 
the system  

Jordan Hill (OECD) 

Part III. Drivers and 
barriers to using research 
in policy and practice 

Chapter 8 Perspectives on education research   Framing: Nóra Révai (OECD) 
Opinion pieces: Mark Schneider, Vivian 
Tseng, Emese K. Nagy, Martin Henry 
and John Bangs, Tine Proitz, Dirk Van 
Damme, Makito Yurita  

Chapter 9 Using research well in educational practice Mark Rickinson, Lucas Walsh, Joanne 
Gleeson, Blake Cutler, Connie Cirkony, 
Mandy Salisbury 

Chapter 10 Research co-production: challenges and benefits  Gábor Halász 

Chapter 11 Maximising the potential of education research: 
pending agenda 

Nóra Révai (OECD) 
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Mapping the landscape: Initial results from the policy survey 

Responses to the policy survey1 represent the perspective of ministries/departments of education. The 
survey has three parts, which cover the various elements and dimensions represented in Figure 1 above: 

• The first part maps the actors, mechanisms and relationships that facilitate the use of research in 
policy making. It also asks about the ways in which and the extent to which policy makers use 
research and their levels of satisfaction with research use.  

• The second part pertains to using education research in practice and maps actors and mechanisms 
that foster this. In line with the key dimensions described above, the survey asks about the drivers 
and barriers of using research in policy and practice, covering issues of mindset and culture, 
resources, skills and capacity as well as learning opportunities.  

• Finally, the third part relates to the production of education research: the accessibility and 
relevance of research, the various mechanisms in place, the involvement of actors and their 
incentives, and funding for research.  

The analysis includes data aggregated across systems and descriptive country comparisons. In all cases, 
values represent an autonomous education jurisdiction level (referred to as “system”): national or, for 
federal systems, sub-national. Qualitative data collected through semi-structured interviews with selected 
policy makers is used to enrich the interpretation of quantitative data and showcase country-specific 
practices.  

The following sections highlight some initial results from the survey on actors and mechanisms facilitating 
the use of research in policy and practice (chapters 6 and 7). They also suggest key questions for 
discussion to inform further analysis.  

Mechanisms and barriers (Chapter 6) 

Chapter 6 focuses on the mechanisms that support the use of education research in policy and practice 
across systems. The chapter builds on the analytical framework adapted from Humphries and colleagues 
(2014[9]), which lays out the factors influencing the use of research evidence (Table 2).  

  

                                                
1 OECD member countries: Austria, Belgium (Flanders, Wallonia), Canada (Québec, Saskatchewan), Chile, Colombia, 
Costa Rica, Czech Republic, Denmark, Estonia, Finland, Hungary, Iceland, Japan, Korea, Latvia, Lithuania, 
Netherlands, New Zealand, Norway, Portugal, Slovak Republic, Slovenia, Spain, Sweden, Switzerland (Appenzell 
Ausserrhoden, Lucerne, Nidwalden, Obwalden, St. Gallen, Uri, Zurich), Turkey, United Kingdom (England), United 
States (Illinois)  

Partner countries: Russian Federation, South Africa 
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Table 2. Typology of factors influencing research use in policy and practice 

 

 

 

 
 
 
 
 
 
 
 
 
 
 

Source: Based on (Humphries et al., 2014[1]) 

Results suggest that the provision of targeted funding for research and projects encouraging interactions 
are the most common mechanisms in systems. These latter are prevalent in facilitating research use in 
practice (existing in 86% of systems), while slightly less so in policy (65% of systems). On the other end of 
the scale, system-wide coordinating mechanisms are reported to be the least common in both policy and 
practice. Only less than one in four systems have a system-wide strategy for facilitating the use of research.  

Figure 2. Mechanisms facilitating the use of research in policy and practice 
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Note: Percentage of respondents indicating that the given mechanism exists in their system. 

Type Definition 
Information Factors related to the existence and the quality of relevant research evidence, its availability, 

accessibility, its format and presentation, and the characteristics of its level and channels of circulation 
and dissemination.  

Interaction Factors related to the contact, collaboration and flow of information between researchers, practitioners 
and policy makers through formal or informal, unplanned relationships, as well as the values associated 
with them, such as trust and mutual respect. 

Individual 
characteristics 

Factors related to researchers' understanding of the policy and practice processes and context, and to 
practitioners and policy makers' skills and capacities to use research, and formal training for this. It also 
considers the presence of influencing “significant others”. 

Structure and 
processes 

Factors related to the existence of system and/or organisational support for the production and use of 
research, manifested in their formal structure (e.g. provision of time, funding and learning opportunities) 
and/or processes (e.g. the presence of guidelines and financial incentives). 

Culture Factors related to: researchers, practitioners and policy makers' priorities and their alignment; 
practitioners and policy makers' attitudes towards research and will to use it; and system and/or 
organisational values, principles, beliefs, and valorisation of research, its production and its use. 

No data 
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Systems were also asked about the most important barriers to using research. Some of these hinder the 
use of research both in policy and in practice. Barriers related to time (e.g. lack of time to access and 
engage with research, conflicting timeframes with research) are the most mentioned. In line with the 
literature, informational barriers (e.g. lack of relevant research and low accessibility in appropriate formats) 
were also frequently mentioned for both contexts. Interestingly, structural factors are perceived to be the 
biggest barriers both in policy and practice, whereas cultural ones are ranked lower. This data does not 
necessarily coincide with what is generally reported by systems in the policy interviews.  

Overall, despite reporting several existing mechanisms to facilitate research use (Figure 2), the lack of 
mechanisms was ranked as an important barrier to using research in both policy and practice (Figure 3). 
This could suggest that the mechanisms currently present in systems are not considered enough or that 
their impact is limited. 

Figure 3. Barriers to increasing and improving the use of education research 
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Note: Percentage of systems ranking the given barriers as important (rank 1 = most important). Respondents could choose three to six barriers. 
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Box 1. Questions for discussion   

Mechanisms and barriers 

An overall lack of facilitating mechanisms is considered to be one of the main barriers to the use of research in 
policy and/or practice by several systems. Somewhat contradictorily, systems that consider the lack of such 
mechanisms as a main barrier, also report on average a higher number of existing mechanisms.  

1. What might be the reasons for this discrepancy?  

Eight systems declared having a system-wide strategy for facilitating the use of education research in policy and 
the same number (though not the exact same systems) in practice. These systems did not report higher 
satisfaction with the use of research by policy makers and practitioners. 

2. What do these system-wide strategies consist of? How are they expected to impact research use? 
How are the different actors (e.g. schools, school boards) supported in implementing these 
strategies? 

Building sustainable relationships between actors in the system (Chapter 7) 

Chapter 7 discusses the different actors that facilitate the use of research and the nature of their 
relationships. Understanding the educational research ecosystem requires exploring:   

• the quality of the relationships between the primary stakeholders (policy makers, researchers, 
practitioners, etc.)  

• how the relationships function in terms of information flow and trust  
• what could be done to improve the relationships (OECD, 2007[2]). 

Overall, the data confirms that research production and mobilisation is a fragmented field with a large 
number of actors with different profiles playing various roles. In most systems, research organisations 
(universities or faculties of education, research institutes and networks) are active both in the production 
and mobilisation of education research. Ministries of education perceive themselves to be active in 
facilitating the use of research in policy in most systems. In addition, in a significant number of systems, 
they play an active role in research mobilisation in the practice context too. In fact, their prevalence is the 
same as that of teacher education institutions. While businesses, the media and think tanks are less active 
in this space overall, in some systems these actors also play a role in facilitating research use.  
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Figure 4. Actors in the field 

 
Note: Number of responses indicating that the given type of organisation is ‘’Active’’ or ‘’Very active’’ in the given activity (N = 37). Presence: 
Number of respondents reporting that the given type of organisation exists in the system. 

The policy survey also asked about the involvement of stakeholder groups in the different stages of the 
research production cycle (Figure 5). While the involvement of academic/independent researchers in the 
entire research production cycle is consistent across systems, this is not the case for other groups. Policy 
makers participate in formulating the research questions, and evaluating and communicating the results. 
Numerous scholars have argued that teachers will find research relevant and applicable for their practice 
if they are part of the production process from the start. Despite this, teachers and school leaders are 
involved in research production in only a small proportion of systems. The relatively low prevalence of 
teacher educators is also striking given that this group has a fundamental role in shaping teachers’ 
knowledge. 

Figure 5. Actors' role in the research cycle 

 
Note: Number of systems in which the given group is involved in the given activity (N=20). 
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In addition, Chapter 7 examines the number, nature and types of relationships between the ministry of 
education and other actors in the system. In general, the fewer organisations ministries interact with, the 
more intense those relationships are. Data (to other questions in the survey) also shows that interpersonal 
factors are key in using research in the policy process. Ministries reported that seeking advice from external 
or in-house experts is the most widespread way of accessing research and evaluating its quality. However, 
the actual level of trust in researchers could still be improved, and data also suggests that policy makers 
and practitioners do not yet have a shared understanding of education research and how it should be used. 
Yet, these are fundamental attributes of relationships to effectively facilitate the systematic use of research. 

Figure 6. Ministries’ relationships with organisations in facilitating research use 

 
Note: Number of organisations the ministry sollicits to facilitate the use of research in policy. Strength: average frequency of interaction (1: never 
– 5: very frequently). 

 

Box 2. Key questions for discussion   

Actors and relationships  

In most systems there are a number of different organisations that facilitate research use in policy making and 
practice. Ministries interact with these with varying intensity.   

1. From your perspective, what makes an organisation ‘‘active” in facilitating the use of education research 
in policy and practice? 

2. What is the nature of your interactions with different actors? How do you assess the quality of these 
interactions when it comes to facilitating the use of research? 
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Timeline and next steps 

To complement the perceptions of policy makers (education ministries) collected through the policy survey, 
the project will collect data from other actors in its next phase. As a first step, the target group will be 
well-established brokerage agencies and prominent formal networks who have an explicit mission to foster 
evidence use. If the project continues in the next biennium, this group will be extended to include a range 
of intermediary organisations, such as training providers, school-university partnerships, consultancies and 
businesses.  

The project will provide extensive peer learning opportunities for countries through learning seminars. In 
2022, a series of learning seminars will focus on the role of evidence (or knowledge more broadly) in policy 
making. In particular, seminars will explore the ways in which a vision on educational quality, 
political-ideological choices and knowledge derived from scientific research can be combined and 
balanced in educational policy.   

Figure 7. Timeline 
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